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	2021/22 Autumn Term: 23 September 2021

	What was discussed? With thanks to…
Strategic update | Karen Spencer and Liz Robinson
SEN Team update | Karen Spencer
SEN Support - a consistent approach to identification | Cathy Seal and Sally Turner
Sensory Provision | Jo Johnson
Brief updates:
PPV | Èlise Meyer
Children's Therapies | Jessica Taylor
Inclusion Outreach Service | Lisa Caine

	To begin…

	Liz Robinson, Service Manager, Education Support and Principal Educational Psychologist, welcomed everyone to the meeting.
Apologies were noted for Julia Katherine and Sarah Christopher who could not attend today. 
Liz welcomed Mike Bowen in his new role as commissioning project manager with responsibility on SEMH and SEND. 

	Strategic update

	Liz announced that Julia Katherine is moving to Surrey County Council at the end of October. She has left strong leadership frameworks in place. Liz wanted to acknowledge the huge impact that Julia has had on Portsmouth and the Inclusion Service. 

Karen Spencer, SEN Team manager, provided the strategic update. 
SEND accommodation: A special free school for children and young people who have autism and challenging behaviour will be opened. 
Since around 2018-19 we have been talking about opening a new school which we were successful in a bid for in terms of being a free school. Due to various delays it won't be ready to be opened in September 2022, but there is close work with contractors for completion in late November 2022. The Local Authority and Delta Academies Trust will aim for admissions from January 2023.  
In the meantime, Karen is working with Delta on admissions and banding criteria. Places will be considered through specialist panels in the usual way.
Inclusion Conference: This is scheduled to take place in person at the Marriott Hotel on 21st October 2021. The conference is now sold out.

	SEN Team update

	
Karen provided the SEN Team update. 
There have been some changes to the SEN Team. Tanya Harris-Stunt has taken up the mantel of team leader for the Central Hub, after Lauren Bray left a couple of months ago. Congratulations to Tanya! 
Tania Jarjat will be moving under Sharon Willis in the South Hub.
Portsmouth SEN2 return: You can find the statistics in the embedded slides. We need to provide this to the DfE and it is published information. Very proud of the SEN Team in managing to keep the 100% target of assessments in 20 weeks and to health care and social care colleagues who contribute into that.
Annual SEN timeline: If you have any questions about the timeline, please direct them to your SEN Team contact.
SEND timescales: the legislation gives a number of statutory timescales to meet. Please check the dates in the embedded slides.
The dates of the Annual review timetable for 2021-22 are also in the embedded slides.
And remember to advertise the Local Offer website with your families as best as you can. Some families have still reported that they are not aware of the Local Offer website. Always go to the Local Offer for SEN paperwork and templates as the most up to date paperwork for the SEN Team can be found there. 

	SEN Support - a consistent approach to identification

	Cathy Seal and Sally Turner, Inclusion Outreach SENCOs, shared a presentation.



Cathy explained that findings by KS3 colleagues showed that there was not always a consistency on identification of need. We are trying to work together on trying to build towards city-wide consistency on identification of additional needs in schools. 
She recapped what the Code of Practice says and posed the following key questions to consider when identifying students for the SEND Register:
1. Do the student's long-term needs prevent them from making progress? Should that child be put in the SEND register?
2. Does the student have a disability which prevents or hinders them from making use of educational facilities of a kind generally provided for children of the same age in schools within the area of the local education authority?
3. Overtime, does the student have lots of profile of need scores of 1 and require additional provision to be made for them?
4. Overtime, does the student have at least one profile of need score of 2 and require additional provision to be made for them?
5. Are there environmental factors influencing the young person's presentation?
6. Has the young person experienced environmental factors which have led to long term ingrained needs which require additional provision to be made for them? 
SENCOs were prompted to reply to questions 1 and 2 in the chat:
· It depends what the nature of the long term is.
· It depends what has been put in place and the need itself.
· Yes, if progress has stalled despite intervention.
· Yes.
· Different conditions will have different impact.
· It depends. It may be just a slower rate.
SENCOs were split into breakout rooms to discuss the rest of the questions with the following scenarios:
· Student A has a diagnosis of autism but does not require support.
· Student B does not have a diagnosis but receives high levels of support for long term barriers to learning.
· Student C has three profile of need score of 2.
· Student D is a low attainer who is making good progress through quality first teaching.
Feedback from the groups was provided as follows:
· Student A: they would not put on register because that is more about support rather than diagnosis. Student B: very dependent on the impact. If there was a long term barrier, there would have been some assessment and you would have come to grips to what that barrier was. Student C: Definitely going on the SEND register, since they have quite a high score in a few areas of the profile of need. They did not have time to discuss the last scenario, but they had discussions on the profile of need, which can be found on the Local Offer website.
· Similar discussions to the previous group. 
· Lack of consistency in the message between professionals and the consistency of what is actually available in schools, which can change whether a child goes on the SEND register or not.
· Discussion around whether it was important to have a child on SEND register to ensure that discussions were had about their needs at points of transition. They also discussed whether you needed to ID as SEN to raise needs of the child at transition points.
The Outreach SENCOs will be available at the Inclusion Conference.
Liz thanked Cathy and Sally for providing such good talking points.


	Sensory Provision

	Jo Johnson, Children's Occupational Therapist and Operational Manager for Children's Therapy team, provided an interactive session on sensory provision. 

You can find the information she presented and additional information in the embedded presentation. 
She explained what sensory integration is, when that happens and how much of it we use.
Usually, we only use 5% of the sensory information our body is provided with. 
She posed some questions to participants:
· What happens those times when we are not filtering out enough of that sensation?
When stressed, leads to shut down, overwhelmed, distracted, when I hear noisy traffic, when I get lost, noise when trying to concentrate, too many things at once, in new environments, when you are learning new things, small children on chaos mode when you're also trying to cook dinner, when you have to turn down the radio to park the car.
· Why might you see more issues in children now?
Technology, unfamiliar environment - used to being at home, too much screen time, mobile tech, prolonged period of stress, Covid impact, the world is opening up again, not had any experiences due to Covid, not wearing restrictive clothes, change in routines, not enough time experiencing natural resources as a youngster, shoes not slippers.
· Are children responding differently this year when they come into school?
Yes, far less focus, our littlest children have not had experiences outside the home, years 1 and 2 seem ok, I think a greater number of children are responding differently, shorter attention spans, some young children haven't had input in the home from health visitors. 
She continued explaining how our nervous system reacts and how children can overreact when their sensory system is overloaded.
· What impact does that have in the classroom or the school?
Refusal to come into the building, children are not learning as much, tearful, some children becoming violent, hypervigilant.
This is a transitory time for a lot of children. It will improve but we need to help them to improve that.
SENCOs were split into groups to consider three elements: 
1) person - the child and their needs, their underlying abilities, personality, how they learn 
2) environment - social, physical, political and financial environment
3) occupation - tasks they are required to do, e.g. put on your coat, go to the toilet, do school work, etc.
What is happening in each of these 3 areas for the children you are particularly concerned about? What are you doing that works well and what would you change?
· Conversation on impact of Covid on some of the children in a school. They are having a high number of Covid cases and having to go into bubbles - they have seen more aggression, feeling anxious and worried about the virus. Also the impact on their learning and their play skills and communication development that Covid has had on the last 2 years, especially on those in Y2 who have missed part of Reception and Y1.
· Transition period and now meeting new children for the first time, having to learn the things that trigger their sensory needs and get to know each other very quickly is quite a challenge. The wider environment, i.e., not only heating, light, noise, but also political, financial, etc. becomes overwhelming and then simple tasks becoming more difficult.
· Important to involve parents and children, particularly the child that acts well at school and has a meltdown at home or the other way round. Those kids can normally vocalise what is going on but it is believing them and having the understanding that sensory can make a massive difference.
Jo said that the biggest factor is to understand your sensory needs. It is about looking, listening, talking, watching – the observation of all those factors to find out what is going on in order to find out what we can do about it.
· Transitions between the playground and classroom, coming to school from home, especially on a Monday morning, and going back home from school.
What are you already doing that works well?
· An area that came out of a group was the mis-match between primary and secondary school and how they are able to meet the sensory needs of their pupils and how to ensure the curriculum pressures aren't too overwhelming.
· One of the groups discussed the new play equipment they have been rolling out in Copnor School. Some they kept from lockdown to limit sensory overload to the staggered entry/play times because children are finding that overwhelming. Also talked about an intervention for emotional regulation.
· Ally talked about the support in Place at Copnor Primary:
Copnor School has had to be modernised. They have very large open shared areas and had very few closed off quiet areas. In terms of thinking about children with sensory needs, it is key to raise awareness of those needs to the whole school community and making it consistent. They have 102 pupils on their SEND register, 15 EHCPs, 14 children diagnosed with autism, 10 children with ADHD. They have made adaptions to school environment, investing in engaging play equipment for the children, such as a piece of equipment that can have 50 children in at once. There are also 2 quiet areas - one very inviting with lots of bean bags and empty floor space. Also at times, they set up the hall with sensory circuits for children who have restricted space in their home environments. Pre-Covid they had a lunch club available because some children hate the smell of the dinner hall. Also use things like ear defenders, fidget and resistance bands, chewies, movement breaks are incorporated as well making it very discreetly, individual work stations, weighted blankets, etc. They applied and were successful for capital grant from PCC. She wants the staff to understand how it is used and that it is not a play room. It is to regulate some of our children so they can go back to the environment ready to learn. One sense doesn't fit all. 
Ashley Oliver-Catt, Senior Director for SEND & Safeguarding, Solent Academies Trust, said that the work in Copnor is phenomenal. She introduced herself. She was head of school at Cliffdale for the last 9 years. Cliffdale, Mary Rose and Redwood Park are the 3 special schools catering for children with severe, complex and profound learning needs, as part of Solent Academies Trust. She has moved into a role across the Trust and she will be attending SENCO Network meetings. 
In their 3 schools, sensory, integration work is a huge part of what they do. They employ private OTs at Cliffdale and Mary Rose for short amounts of time. They have a lot of experience and expertise across the school in terms of supporting youngsters with very vast and diverse range of sensory difficulties. Over the years, as they have improved facilities, they have had a new soft play room, a studio – which isn't a sensory room but designed specifically for sensory processing needs, sensory regulation, sensory diets and that kind of work. 
They have a lot of expertise that they are happy for you to tap on. If people want more information, contact Ashley and she will put you in contact with the right people. 
Some links which may of be of interest: 
http://thinkingtalking.co.uk/word-aware/
https://www.zonesofregulation.com/index.html
https://what0-18.nhs.uk/application/files/7515/7771/9038/Section_6_and_6a_-_Sensory_Difference_and_Challenges.pdf

	Portsmouth Parent Voice

	PPV are running all our services as normal.
We will be hiring a new admin in the coming weeks.
Top trends
· Support in secondary school. (Especially around ND and mental health) 
· EHCP provision not being fully implemented in schools.
· Increase in parental contact from year 6 plus. 
· Increase in children/young people including LAC being issued with detentions and half/full day exclusions. (Mainly year 6 plus).
We have a Coffee morning on Wednesday 20th October, ‘The World Offline’, with guests SENDIASS and Moriah.  
We will be doing a few activities, its aim is to help encourage and increase families to start interacting with each other and other services face to face again.  
https://fb.me/e/1V1ovp8XR
 PPV are also available to attend school coffee mornings once they resume. 
Èlise Meyer, Portsmouth Parent Voice Manager

	Children's Therapies

	SLT are still managing a significant backlog of new assessments, we are having to prioritise and have spent the summer managing all the children on our caseloads who were due to start school in September.  
The first part of the Autumn term we will need to ensure all the children with EHCP’s have their needs met before we can manage the rest of the ongoing caseload and following this, we can consider new referrals in to the service.   
If you have children you are thinking about referring to the service please ensure you discuss with a speech and language therapist first as they are able to give advice and information before an assessment takes place.  

Attached is a liaison form to record your conversations, if you do make a referral please include this liaison form with it so we are clear what advice has already been given.  
Please liaise with the link therapist for your school, if you don’t currently have one (as there are staff vacancies and maternity leaves affecting our service delivery) then please use the Telephone Advice Line on 0300 300 2019.  
Please do look at the Therapies Resource pack where you can find screening assessments for key stage one and advice and information for all universal and targeted interventions. https://what0-18.nhs.uk/solent/therapies
Children's OT are running a pilot service of drop in clinics in schools. If you would like us to come into your schools please contact anna.moughton@solent.nhs.uk to have a discussion. We are particularly looking at Secondary Schools, but can also support any school in the city.
Jessica Taylor, Operational Manager Children's Therapies (East)

	Inclusion Outreach Service - Autumn Central Training

	[image: Inclusion Outreach Service]
The Inclusion Outreach Service has put together an exciting range of free training for the autumn term, including the 'PACE+ (Trauma Informed) Approach and Everyone’s Wellbeing' as a series of webinars, delivered by Ian Hunkin, commencing in November 2021, and: 
4th November - De-escalation & emotion coaching SCH/21/57
5th November - Developmental Trauma & PACE SCH/21/58
11th November - Behaviour as Communication SCH/21/61 (also available in 2 virtual sessions on the 16th & 30th November)
18th November - Enhancing pupil wellbeing through resilient schools - Primary SCH/21/59
22nd November and 6th December - Enhancing pupil wellbeing through developing resilient schools - Secondary SCH/21/62
25th November - 3rd March - PACE+ Approach Webinars (booking information in the attached flyer) 
2nd December - PACE: Practising in the moment (Primary) SCH/21/60
All training (barring the PACE+ Webinars) can be booked through the Portsmouth Learning Gateway and further detail about each of the courses is included in the attached flyer. Information about further training for the Spring and Summer terms will follow shortly, and if you have any school specific training needs please get in touch: Outreach@portsmouthcc.gov.uk 


[bookmark: _MON_1695553878]                
Lisa Caine, Inclusion Outreach Coordinator

	SEMH Guidance

	This year we have undertaken a citywide review of children and young people's mental health support pathways. As part of the review process, we've worked alongside partners to map out the current pathways; what we’ve learnt is that professionals and families don’t always know when and how to access the right support. 
This identified a need for clear and comprehensive guidance about commonly experienced mental health issues, when and where to access support. 
We have started to draft this guidance and now need feedback to help shape its development and ensure it is useful to as many people as possible. 
The guidance
The current plan is that the guidance will be hosted on the Portsmouth City Council website in a dedicated section for children and young people's mental health, which will include:
· A quick guide for professionals (PDF drafts embedded)
· Comprehensive guidance on a range of areas of concern
· A section for young people with advice and where to get support 


On accessing the section, the user will be able to select whether they are a child or young person or a professional or parent. The guidance for professionals/parents will be further categorised by aged 5-10 or 11-16.
The draft guidance can be accessed here: 
https://staging1.portsmouth.gov.uk/services/health-and-care/health/mental-wellbeing/mental-health-support-for-young-people/
Your feedback
This project is being co-produced with partners including the Parent Board and we have various focus groups planned with parent representative groups. We would value input from any additional stakeholders and are therefore sharing this with schools and a select group of services.
All feedback would be very welcome; this is an opportunity to test out the guidance and share your thoughts and recommendations. We would particularly like to hear feedback on the attached quick guides for professionals. Please also let us know if you have any suggestions for relevant support services i.e. national websites or resources.
We've set up a stakeholder feedback session on Tuesday 19th October at 2 - 3pm for anyone who wants to 'virtually' drop in to share their feedback.  
This is the link to join, please click here
We ask that you do not forward on the link or quick guides at present. The guidance is still in draft format and some is still under development. 
Next steps
Comments can be sent to Polly Drew - polly.drew@portsmouthcc.gov.uk and we ask that you do so by 31 October. 
Once we have gathered feedback, the guidance will undergo further development. The aim is for the webpages and quick guides to go live in December 2021. 
Thank you in advance for your feedback. 
Stuart McDowell, Commissioning Project Manager

	Government Note on Delivery of Specialist Interventions

	You can read the Government note on delivery of specialist 1:1 and group interventions for
children and young people in education settings, in the embedded document. 

   

	Dates for your diary

	Next SENCO Network meeting: Tuesday 30th November 2021 from 3 to 5pm
Inclusion Conference: Thursday 21st October 2021

	

	Do you receive the weekly PEP bulletin? If you don't and you would be interested in receiving them, please subscribe here.
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SEN Accommodation 



Wymering Special Free School 

66 place provision designated as primary and secondary (Years 5 – 11) for ASD and challenging behaviour

Opening has been delayed – will not be ready for September 2022 

LA are working closely with the DfE and Delta Academy Trust to avoid further delays. 

Contractors are working to completion of late November 2022

Aiming for admission in January 2023 

Admissions and Banding Criteria is being finalised and will be published. 

Placements will be considered through specialist panels in the usual way. 
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Portsmouth SEN2 Statistics

				Jan 2015 		Jan 2016		Jan 2017		Jan 2018
		Jan 2019		Jan 2020		Jan 2021

		Total No. of children and young people with a statement or EHCP		1,023		1,269		1,378		1,524		1,513		1,596		1,662

		Total Number of new assessments		145		243		284		246		246		244		257

		Completed within 20 weeks including exceptions		59.81%		80.93%		89.40%		97.35%		97.35		95.96%		96.3%

		Completed within 20 weeks excluding exceptions 		86.16%		97.97%		98.45%

		99.45%
		99.45%		100%		100%
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Annual SEN Timeline



Published at the beginning of each academic year, and uploaded to SSE



Provides guidance around specific dates that schools must adhere to (e.g. deadlines for requests for specialist panels)



Please direct any questions regarding the timeline to your relevant SEN Team contact
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SEND Timescales



The legislation gives us a number of statutory timescales to meet:



20 week timescale for new assessments  



15th February - Phase transfers (Years 2 and 6) - placements to be confirmed and EHCP amended



31st March - deadline for EHCP to be lapsed, ceased or amended  for Year 11 and Post 16 students
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Annual Review timetable 2021/2022 academic year

		 		When the Annual Review meeting should be scheduled between		Deadline for AR report to be sent to the SEN Team		Deadline for amending EHCP & confirming placement

		Year 2 (moving schools)
		2nd September and 26th November 2021
		10th December 2021

NOTE: deadline for requests for ‘phase transfer’ specialist panel 22nd October 2021		15 February 2022

		Year 6 (moving schools)						

		Year 11 & 14 (leaving school)		30th November 2021 and 14th January 22		28th January 2022		31 March 2022

		15th July 2022 – Deadline for all remaining Annual Reviews to be submitted to the SEN Team						



6











www.portsmouth.gov.uk



7





All current paperwork (e.g. EHC Needs Assessment Request forms, SEN Support Plan, Annual Review Forms, etc.) can be found on the Local Offer website

 www.portsmouthlocaloffer.org 



Please ensure that you download paperwork from here (rather than saving a template copy) as we may continue to make adjustments throughout the year.



All documentation is transferred between the SEN Team and Portsmouth schools via SSE (Secure Shared Environment), please notify the SEN Team by email. 
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Any questions? 
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The Portsmouth SEND Local Offer details the information, support and services that
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Identifying SEN in schools



All schools should have a clear approach to identifying and responding to SEN. The 

benefits of early identification are widely recognised – identifying need at the earliest 

point and then making effective provision improves long-term outcomes for the child or 

young person.



A pupil has SEN where their learning difficulty or disability calls for special educational 

provision, namely provision different from or additional to that normally available to pupils 

of the same age. Making higher quality teaching normally available to the whole class is 

likely to mean that fewer pupils will require such support. Such improvements in wholeclass provision tend to be more cost effective and sustainable.



Schools should assess each pupil’s current skills and levels of attainment on entry, 

building on information from previous settings and key stages where appropriate. At the 

same time, schools should consider evidence that a pupil may have a disability under the 

Equality Act 2010 and, if so, what reasonable adjustments may need to be made for 

them.



Class and subject teachers, supported by the senior leadership team, should make 

regular assessments of progress for all pupils. These should seek to identify pupils 

making less than expected progress given their age and individual circumstances. This 

can be characterised by progress which:

• is significantly slower than that of their peers starting from the same baseline

• fails to match or better the child’s previous rate of progress

• fails to close the attainment gap between the child and their peers

• widens the attainment gap

It can include progress in areas other than attainment – for instance where a pupil needs 

to make additional progress with wider development or social needs in order to make a 

successful transition to adult life.

Where a pupil is making less progress than expected, the first response to such progress 

should be high quality teaching targeted at their areas of weakness. Where progress 

continues to be less than expected the class or subject teacher, working with the 

SENCO, should assess whether the child has SEN. While informally gathering evidence 

(including the views of the pupil and their parents) schools should not delay in putting in 

place extra teaching or other rigorous interventions designed to secure better progress, 

where required. The pupil’s response to such support can help identify their particular 

needs.

For some children, SEN can be identified at an early age. However, for other children 

and young people difficulties become evident only as they develop. All those who work 

with children and young people should be alert to emerging difficulties and respond early. 

In particular, parents know their children best and it is important that all professionals 

listen and understand when parents express concerns about their child’s development. 

They should also listen to and address any concerns raised by children and young 

people themselves.



Persistent disruptive or withdrawn behaviours do not necessarily mean that a child or 

young person has SEN. Where there are concerns, there should be an assessment to 

determine whether there are any causal factors such as undiagnosed learning difficulties, 

difficulties with communication or mental health issues. If it is thought housing, family or 

other domestic circumstances may be contributing to the presenting behaviour a multiagency approach, supported by the use of approaches such as the Early Help 



Professionals should also be alert to other events that can lead to learning difficulties or 

wider mental health difficulties, such as bullying or bereavement. Such events will not 

always lead to children having SEN but it can have an impact on well-being and 

sometimes this can be severe. Schools should ensure they make appropriate provision 

for a child’s short-term needs in order to prevent problems escalating. Where there are 

long-lasting difficulties schools should consider whether the child might have 

SEN.



Slow progress and low attainment do not necessarily mean that a child has SEN and 

should not automatically lead to a pupil being recorded as having SEN. However, they 

may be an indicator of a range of learning difficulties or disabilities. Equally, it should not 

be assumed that attainment in line with chronological age means that there is no learning 

difficulty or disability. For example, some children and young people may be high 

achieving academically, but may require additional support in communicating and 

interacting socially. Some learning difficulties and disabilities occur across the range of 

cognitive ability and, left unaddressed may lead to frustration, which may manifest itself 

as disaffection, emotional or behavioural difficulties.



Identifying and assessing SEN for children or young people whose first language is not 

English requires particular care. Schools should look carefully at all aspects of a child or 

young person’s performance in different areas of learning and development or subjects to 

establish whether lack of progress is due to limitations in their command of English or if it 

arises from SEN or a disability. Difficulties related solely to limitations in English as an 

additional language are not SEN.



When reviewing and managing special educational provision there are four broad areas 

of need and support which give an overview of the range of needs that should be 

planned for, and schools should review how well equipped they are to provide support 

across these areas. They are:

• Communication and interaction

• Cognition and learning

• Social, emotion and mental health difficulties

• Sensory and/or physical needs
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Identifying Additional Needs In Schools





What does the Code of Practice Say?











Clear Approach



provision different from or additional to that normally available



Assess on entry 



Equality Act 2010 









Schools should use assessment to identify pupils making less than expected progress given their age and individual circumstances.





• is significantly slower than that of their peers starting from the same baseline



• fails to match or better the child’s previous rate of progress



• fails to close the attainment gap between the child and their peers



• widens the attainment gap









Identifying Additional Needs In Schools
What does the Code of Practice Say?


It can include progress in areas other than attainment

Quality First Teaching

Parents know their children best

Persistent disruptive or withdrawn behaviours do not necessarily mean that a child or young person has SEN

Where there are long-lasting difficulties schools should consider whether the child might have SEN.











Slow progress and low attainment do not necessarily mean that a child has SEN 



EAL



Four key areas

• Communication and interaction



• Cognition and learning



• Social, emotion and mental health difficulties



• Sensory and/or physical needs







Key Questions to Consider When Identifying students for the SEND Register:




 Do the student's long-term needs prevent them from making progress? 

Does the student have a disability which prevents or hinders them from making use of educational facilities of a kind generally provided for children of the same age in schools within the area of the local education authority? 

Overtime, does the student have lots of profile of need scores of 1 and require additional provision to be made for them? 



Overtime, does the student have at least one profile of need score of 2 and require additional provision to be made for them? 

Are there environmental factors influencing the young person’s presentation? 



Has the young person experienced environmental factors which have led to long term ingrained needs which require additional provision to be made for them? 





Scenarios 
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Supporting Sensory Challenges in the Classroom


Johanna Johnson
Children’s Occupational Therapist


Sensory Integration Practitioner
September 2021







Objectives


• To reflect on the experience of your pupils.


• To identify when sensory challenges may be 
impacting on a pupil's learning and wellbeing.


• To be able to identify environmental aspects 
which impact on learning.


• To consider what you are already doing well, 
what could be better and what you might 
need to make happen next.







Sensory Integration


• When do you experience Sensory Integration?


• All the time 


• - constantly


• - all of us


• Sensory Integration is the organisation of all 
this sensory information for everyday use


• Good Sensory Integration leads to adaptation







How much?


Sensory information tells us all about our world and 
how to respond to it.


Usually we only use 5% of the sensory information our 
body is provided with and ignore / filter out the 
other 95%


Difficulties can arise when we filter out more than 95% 
or let in more than 5% as this affects our arousal 
level







What causes a ‘problem’?


Why might you see more issues now? 







How our nervous system reacts


Animal Affection


Love


Emotion


Reptilian Brain


Safety


Sustenance


Sex/Protection


Intellectual Tasks


Thought


Word


Deed


Creation







‘Fight, Flight or Freeze’







Re-Frame


• See behaviour – think sensory – think why?


• Support parents and others to know the 
range of typical and expected


• Watch your language – we are all “sensory”, it 
is the “so what?” that helps us all help the 
young person.







Impacts on the child


Person


OccupationEnvironment







Calm / Alert State


Over aroused


Calm alert window


Under-aroused







Day to Day







What is happening now?


• Environmental checklist


• Observation of child’s journey


• Discussion with home







So what can you do?


1. Analyse activities / environments which interfere with 
function 


2. Make environmental modifications


1. Take out


2. Put in


3. Teach strategies for self regulation where possible







Sensory Circuits /Diets / Lifestyle
• Not just a short term fix but a way of life 


• The “just right” combinations of sensory input to 
keep an optimum level of arousal and performance


• Timed and carefully selected sensory activities 
throughout the day and the week


• Choosing from a menu rather than following a recipe


• Structure and routine are important







Purposeful Activities


• Sensory based activities work best when 
incorporated into everyday activities


• Activities that are valued by the person and 
have a purpose will have more benefit and be 
more motivating. 


• The more involved the child, the more they 
will get out of the activity







School Therapy Resource Pack:


https://what0-


18.nhs.uk/application/files/7515/7771/9038/S


ection_6_and_6a_-


_Sensory_Difference_and_Challenges.pdf



https://what0-18.nhs.uk/application/files/7515/7771/9038/Section_6_and_6a_-_Sensory_Difference_and_Challenges.pdf





Resources & Websites


• www.dyspraxiafoundation.org.uk – Information about motor 
co-ordination difficulties


• https://www.sensoryintegrationeducation.com/– UK and 
Northern Ireland organisation to support the understanding 
and research into sensory processing difficulties.  Lots of 
webinars and training seminars at all levels of knowledge.


• www.spdfoundation.net – American organisation for children 
and adults with sensory processing difficulties.  Good online 
resources and information


• https://zonesofregulation.com/index.html



http://www.dyspraxiafoundation.org.uk/

https://www.sensoryintegrationeducation.com/

http://www.spdfoundation.net/

https://zonesofregulation.com/index.html





• Raising the Sensory Smart Child by Lindsey Biel. ISBN 978-
0143115342


• Sensational Kids by Lucy-Jane Miller and Doris A. Fuller. ISBN 
978-0399167829


• The Out of Sync Child by Carol Stock Kranowitz ISBN-13: 978-
0399531651 


• Living Sensationally: Understanding Your Senses by Winnie 
Dunn ISBN 978-1846427336


• How does your engine Run by Mary S Williams. ISBN 978-
0964304109


• Sensory Circuits: A sensory motor skills programme for children 
by Jane Horwood ISBN 978-1855034716



https://www.google.co.uk/search?tbo=p&tbm=bks&q=inauthor:%22Winnie+Dunn%22&source=gbs_metadata_r&cad=7





Tactile


Auditory


Visual


Vestibular


Olfactory


Proprioception


Interoception


Taste







Differences in Sensation Management - Output


Discrimination


• Body awareness


• Motor planning


• Body organisation


• Force control


• Kinesthesia


Reactivity


• Over reactive – poor 
habituation


• Under reactive –
poor registration


• Variable reactivity -
poor modulation







Touch


What we feel


• Protective - Pain


• Discriminative


• Light touch


• Deep touch


• Temperatures


• Vibration







Proprioceptive Sense


• Internal body awareness


• Helps you to sense your body 
position


• Gauges the force you need to do 
activities (i.e. pick up an object)


• Often presents as a deep 
pressure / heavy movement 
activity







Vestibular Sense


• To know where your head is in 
space (i.e. right way up or upside 
down)


• Helps:
judge speed,
know the direction of movement,
understand gravity.


Our internal spirit level!







How Many Children Affected?


• 5 - 15 % general population kindergarten age (5-6 
years) (Ahn et al 2004)


• 16 % of typical population identified as SOR 
(bothered by 4 or more tactile or auditory 
sensations). (Ben-Sasson, Briggs-Gowan 2009)


• ASD population 


– 70% Sensory Modulation disorder (Adamson et al, 2006);


– 80-90% atypical responsivity (Rogers & Ozonoff 2005, 
Tomchek & Dunn, 2007)


• ADHD 


– 54% Sensory Over-responsive (Lane, 2010)
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[image: Solent NHS Trust COL]Speech & Language Therapy - School Staff Liaison

Discussion Record



Date:

SaLT:   

School:

Staff member:

Child’s initials and year group:

Length of Discussion:

		Reason for discussion:







		









		Key points of note:













		



		Support from school to date:













		



		SALT advice given:











		



		Agreed plan:





		· Suggestion of primary speech/language need – refer to SLT for assessment

· Advice given to support within school resources – monitor & discuss again if concerns ongoing 

· No evidence of specific/primary speech/language need – no referral required







Please note:  to be attached to Children’s Therapy Service referral form for info, if decision is made to proceed with referral at a future stage.
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Inclusion Outreach Service - Central Training Offer 2021-22

All courses are free to all school staff and can be booked through the Portsmouth Learning Gateway.

		AUTUMN TERM 2021



		De-escalation & emotion coaching – Primary and secondary – In person

4th November 9.30-12.30 @ the Teaching and Learning Centre

Course code: SCH/21/57



		Course content:

· Recent neuroscientific evidence on how best to support children’s self-regulation

· Insights into the stress-response system, attachment and the foundations for positive behaviour and well-being

· Background on Emotion Coaching

· Practical exercises and skill development in Emotion Coaching techniques



		Developmental Trauma & PACE: Primary and secondary focus – In person

5th November @ 9.30-12.30 @ the Teaching and Learning Centre

Course Code: SCH/21/58



		Course content:

· Understanding the importance of attachment and relationships on brain development and the nervous system 

· Understanding challenging behaviour: what it means, how it makes us feel – and how to understand it 

· Building relationships to effectively reduce stress, restore regulation and build connections with pupils (the PACE approach: Playfulness. Acceptance. Curiosity. Empathy) 

· Resolving conflict and solving problems: growing the capacity for resilience, responsibility-taking, and solution seeking, in children and young people 



		Behaviour as Communication – SEMH focus: Primary and secondary – In person

11th November @ the Teaching and Learning Centre – 9.39-12.30

Course Code: SCH/21/61



		Course content:

· Understanding that all behaviour is communication

· Reflecting on our mindsets

· Exploring success and failure cycles

· Child’s internal working model and the assault cycle

· Using case studies to reflect on next steps

· Developing the inclusive classroom

· Reflecting on the OAP and its application

· The rationale for promoting relational values and qualities in the classroom



		Behaviour as Communication – SEMH focus: Primary and secondary - Virtual

16th November & 30th November 3.30-5 via TEAMS (both sessions to be attended)

Course Code: SCH/21/63



		Course content:

· Understanding that all behaviour is communication

· Reflecting on our mindsets

· Exploring success and failure cycles

· Child’s internal working model and the assault cycle

· Using case studies to reflect on next steps

· Developing the inclusive classroom

· Reflecting on the OAP and its application

The rationale for promoting relational values and qualities in the classroom



		Enhancing pupil wellbeing through developing resilient schools - Primary focus – In person

18th November 9.30-12.30pm @ the Teaching and Learning Centre

Course Code: SCH/21/59



		Course content:

· What is resiliency? 

· The 7 Cs of resiliency to enhance wellbeing 

· Why these are important in building pupil’s resilience

· Using collaborative problem solving  and emotion coaching approaches to support pupils

· Practical strategies to use within the school classroom

The use of resilience assessment tools 



		Enhancing pupil wellbeing through developing resilient schools - Secondary focus - Virtual

22nd November & 6th December @ 3.45-4.45 on Microsoft Teams (both sessions to be attended)

For: LSAs, ELSAs and Pastoral Leads. 

Course Code: SCH/21/62



		Course content:

· What is resiliency? 

· The 7 Cs of resiliency to enhance wellbeing 

· Why these are important in building pupil’s resilience

· Using collaborative problem solving  and emotion coaching approaches to support pupils

· Practical strategies to use within the school classroom

The use of resilience assessment tools 



		PACE+ Approach Webinars

25th November, 9th December, 13th January, 27th January, 10th February, and 3rd March @ 4-5.30pm.

Booking details are in the flyer (PEP bulletin)



		Evidence-based interventions to work effectively with children and young people with Social, Emotional and Mental Health Needs and Everyone’s Wellbeing.

Webinar course content:

· The 4 cornerstones of a trauma informed approach

· The transformative power of feeling safe – The Polyvagal Theory

· From mistrust to trust – The PACE Approach

· What about when it goes wrong? The 4Rs Approach

· We need to talk about shame – The Shield of Shame and Vulnerability

· Wellbeing, self-care and organisational-care

· The right intervention at the right time – The Trauma Recovery Model

· Building on successes – Solution Focused Approaches and a Growth Mindset



		PACE: Practising in the moment – Primary and secondary focus – In person

2nd December 9.30-12.30pm @ the Teaching and Learning Centre

Course Code:SCH/21/60



		Course content:

· Builds on from previous training of PACE and developmental trauma

· Opportunity to discuss how adults can remain open and engaged to pupils so that they can emotionally connect with them using the attitude of PACE

· Look at strategies to support staff and pupils to attain emotional regulation and helping pupils to reach the calm and curious states needed for learning

· Share and discuss case studies

· Practical ideas and resources
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Click here to BOOK your place today  


Portsmouth Schools 
PACE+ (Trauma-Informed) Approaches and                


Everyone’s Wellbeing  
November 2021  


FREE places for all staff from Portsmouth Schools  


Evidence-based interventions to work effectively with children and young people with Social,  


Emotional and Mental Health (SEMH) Needs, and Everyone ’s Wellbeing.                                                                                                                             


We are delighted to announce we will be offering our PACE + Approach in November as an online 
course. In recent times we have trained hundreds of staff across the country on the PACE+ course. 100% 


of the staff trained have identified improvements in their practice as a result of attending the course, 


which has an average rating of 6.9 out of 7 for usefulness. 


The use of the PACE +Approach (Playfulness, Acceptance, Curiosity and Empathy) over time by key adults with a 


child or young person who has experienced relational trauma: 


• Overcomes blocked trust – developing a relationship in which the child or young person allows the adult to 
have some influence on him/her rather than trying to control the adult. 


• Breaks the cycle of blocked care allowing the child to accept the care and support from the key adult and, as 
a result, stopping the adult from feeling rejected and ineffective.  


• Helps the child or young person to become open and engaged to learning (by helping him/her to feel safe) 
rather than being stuck in a hyper -vigilant state of fight and flight or freeze. 


 


 


Cost:   FREE for staff from schools in Portsmouth thanks to the funding from Portsmouth City Council 


Times:   4.00pm—5.30pm 


Location:   Webinar                                                                                                                                                                                                                                                 


Dates:  


Session 1:   25th November 2021   Session 4:  9th December 20212             


Session 2:   9th December 2021   Session 5:  10th February 2022 


Session 3:   13th January 2022    Session 6:  3rd March 2022 


 6 x live webinar sessions will include: 


• The four cornerstones of a trauma informed approach 
• The transformative power of feeling safe—The Polyvagal Theory 
• From mistrust to trust—The PACE Approach (Playfulness, Acceptance, Curiosity and Empathy) 
• We need to talk about shame—The shield of shame and vulnerability 
• Wellbeing, Self-Care and organisational care 
• The right intervention at the right time—The Trauma Recovery Model 
• Building on successes—Solution Focused Approaches and a Growth Mindset 
• What about when it  goes wrong?  The 4Rs Approach 



https://www.sigmateachingschool.org.uk/cpd-leadership/#tab-id-8
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SEMH Pathways to support - Quick Reference Guide for Parents, Carers and Professionals  
 


11 - 16 years of age Pathways Further guidance on all areas of concern can be found on the Portsmouth City Council website                       
 


Things that 
could help 


➢ KOOTH.com provides an online emotional health and wellbeing service for ages 11-18 


➢ The Anna Freud Centre for Children and Families and Young Minds provide a range of different types of support for children, young people, parents and their families.  


➢   The Little Blue Book of Sunshine has tips on how to deal with problems such as anxiety, stress, body image, relationships and anger. It is available for free from Google Play Store  and Apple Books  


 The impact on a young person Pathway 


Getting Advice 


• Anxiety that is short-term, noticeable but non-problematic. 


• Nervousness, irritability, impatience, sadness, feeling overwhelmed. 


• Avoidance of school, seeing friends or doing activities. 


• Tired, low energy, muscle tension, headaches. 


 


Getting Help 


• Anxiety that is becoming problematic, appears out of context or 
disproportionate to the reason why they might be worrying. 


• Some episodes of panicking such as getting distressed, racing heart rate, 
quicker breathing, feeling dizzy or faint, vomiting, shaking. 


• Anger, withdrawal, pervasive sadness, hopelessness, poor concentration, 
increased fatigue, aches/ pains. 


 


Getting  
More Help 


• These anxieties or episodes of low mood/depression are severe and 
enduring. These cause significant distress to a young person and 
significantly disrupts daily coping such as school/college, socialising and 
self-care activities (e.g. sleeping, bathing, eating).  


• Regular episodes of panicking such as getting distressed, racing heart rate, 
quicker breathing, feeling dizzy or faint, vomiting, shaking. 


• Isolating self from friends and family, feeling hopeless about future. 


 


Getting 
Crisis Support 


• Intense emotional distress with a high risk to self and others - for example, 
the young person is verbalising a plan to harm themself or others and the 
family or network is not able to contain or manage the issue without 
urgent intervention. 


 


        Description of support services 


Kooth.com 
KOOTH.com is an online emotional health/wellbeing service for 11-18 (up to 25 for care leavers and those with an Education Health & Care Plan).  


No referral needed, just visit Kooth.com and register anonymously.  The site is available 24/7 with counselling available 12pm – 10pm on weekdays and 6pm – 10pm on weekends. 


Schools Pastoral 


Support 


All secondary schools have a named Mental Health Lead and a range of pastoral support available.  Schools also work with other professionals in order to gain advice and guidance on how best to support children's social 


and emotional needs. These services may include the Portsmouth Educational Psychology Team, the Multi-Agency Behaviour Support Team and the Inclusion Outreach team.  Within many schools, pastoral support may 


be provided by Emotional Literacy Support Assistants (ELSAs). ELSAs are teaching assistants or learning mentors in schools who have been trained by Educational Psychologists to work with children who are showing a 


wide range of emotional or social needs for example; anxiety, low self-esteem, problems with anger etc. Through a range of support programmes ELSAs help children to develop their social and emotional skills. 


Mental Health Support 


Teams (MHST's) 


MHST deliver evidence based early interventions for children and young people with mild to moderate mental health problems. This includes 1:1 high/low intensity CBT work with parents and group work.  MHST are 


available in all secondary schools across Portsmouth.  Young people/parents can speak to their school about making a referral to MHST. 


Child and Adolescent 


Mental Health Services 


(CAMHS) 


Specialist CAMHS deliver evidenced based treatment for mental health disorders. Can include medication and talking therapies on a 1-2-1, group or family basis.  


Available Mon - Fri: 09:00 - 17:00.    


Please contact: 0300 123 6632. 


• Share 'Things that could help' 


• Recommend young person 


registers with KOOTH.com 


• Speak to school's pastoral 


support such as an ELSA  


 


If young person improves support them to continue to 


Thrive with 'Things that could help'  


 


If young person continues to struggle or is getting worse 


see support options in 'Getting Help' pathway 


 


• Speak to school pastoral 


support (e.g. ELSA) 


• School consult with MHST  
and refer if appropriate 


• KOOTH.com including 1-1 
counselling 
 
 


If young person improves support them to continue to 


Thrive with 'Things that could help'  


 


If young person continues to struggle or is getting worse 


see 'Getting More Help' pathway 


 


• School to consult with MHST 


and refer if appropriate  


• Referral to Specialist CAMHS 


If young person improves, support them with a robust 


maintenance plan and signpost 'Things that could help'  


 
If young person is in crisis see 


'Getting Crisis Support' pathway 


 


• Any urgent concerns about a mental health problem use the NHS 111  online service at 


www.111.nhs.uk or call 111.   


• If the young person has injured themselves or taken an overdose or are in an 


emergency and their life is at risk, dial 999 or go to the nearest emergency department. 


Identify lead 


professional, step across 


to 'Getting More Help', 


support discharge plan. 


 


Young person or 


parent speaks 


with teacher, 


youth worker, 


peer, GP etc 


 


 


 Young person or 


parent speaks 


with teacher, 


youth worker, 


peer, GP etc 


 


 


 Young person or 


parent speaks 


with teacher, 


youth worker, 


peer, GP etc 


 


 


 



https://staging1.portsmouth.gov.uk/services/health-and-care/health/mental-wellbeing/mental-health-support-for-young-people/

https://www.kooth.com/

https://www.annafreud.org/

https://www.youngminds.org.uk/support-us/join-the-movement/?gclid=CjwKCAjwvuGJBhB1EiwACU1AiW60Mua3ODaYHJDGnnnS3a7eneweqCbL2f2UHshMNZ61_xOGW6Yg6RoCaFkQAvD_BwE

https://play.google.com/store/books/details/NHS_South_Central_and_West_The_Little_Blue_Book_of?id=Sdg2EAAAQBAJ

https://books.apple.com/us/book/the-little-blue-book-of-sunshine/id1575367563?ls=1

https://www.kooth.com/

https://portsmouthlocaloffer.org/services/educational-psychology-service/

https://tradedservices.portsmouth.gov.uk/Services/2240

https://portsmouthlocaloffer.org/services/inclusion-outreach-service/

https://portsmouthlocaloffer.org/information/emotional-literacy-support-assistants-meeting-childrens-wellbeing-needs/

https://www.portsmoutheducationpartnership.co.uk/inclusion/emotional-health-and-wellbeing/mental-health-support-teams/

https://www.portsmoutheducationpartnership.co.uk/inclusion/emotional-health-and-wellbeing/mental-health-support-teams/

https://www.solent.nhs.uk/our-services/services-listings/child-and-adolescent-mental-health-camhs-portsmouth/

https://www.kooth.com/

https://portsmouthlocaloffer.org/information/emotional-literacy-support-assistants-meeting-childrens-wellbeing-needs/

https://portsmouthlocaloffer.org/information/emotional-literacy-support-assistants-meeting-childrens-wellbeing-needs/

https://www.portsmoutheducationpartnership.co.uk/inclusion/emotional-health-and-wellbeing/mental-health-support-teams/

https://www.kooth.com/

https://www.portsmoutheducationpartnership.co.uk/inclusion/emotional-health-and-wellbeing/mental-health-support-teams/

https://www.solent.nhs.uk/our-services/services-listings/child-and-adolescent-mental-health-camhs-portsmouth/

https://111.nhs.uk/

http://www.111.nhs.uk/
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Eating Disorder Pathways   Further guidance on all areas of concern can be found on the Portsmouth City Council website                       


 


Things that 
could help 


➢ BEAT is a national charity providing information, help and support for people affected by eating disorders.  Support includes a helpline, online support groups and advice and guidance. 


➢ KOOTH.com provides an online emotional health and wellbeing service for ages 11-18 


➢ The Anna Freud Centre for Children and Families and YoungMinds provide a range of different types of support for children, young people, parents and their families.  


➢   The Little Blue Book of Sunshine has tips on how to deal with problems such as anxiety, stress, body image, relationships and anger. It is available for free from Google Play Store  and Apple Books  


 The impact on a young person Pathway 


Getting Advice 


• Body dissatisfaction/worrying about appearance. 


• Comparing themselves to other people. 


• Taking a more active interest in food, fitness, health or 
wellbeing. 


 


Getting Help 


• A committed and persistent effort to lose weight or control 
weight or shape through dieting/ restricting food 
intake/exercising/ increased activity/purging (self-induced 
vomiting). 


 


Getting  
More Help & 
Crisis Support 


• Significant restriction of food (and fluid) leading to rapid weight 
loss. 


• Significant distress prior to, during or after meals. 


• Significant preoccupation with food/eating/weight or shape or 
having rituals around eating/preparing food. 


 


         Description of support services 


 
 


CAMHS Eating 
Disorder Team 


The focus of the team is on anorexia, bulimia and binge eating disorders.  
 
They offer face-to-face, web based, and telephone support on a needs-led basis.  
 
Available: Mon – Fri: 09.00 – 17.00.  
Please contact: 0300 123 6632. 


 


  


• Share 'Things that could help' 


• See GP for physical health 


observations to be done - 


height, weight, blood 


pressure, pulse 


 


• Seek advice and consultation 


from the CAMHS Specialist 


Eating Disorder Team 


 


  


 


 


• Seek urgent advice and consultation from the CAMHS Specialist Eating Disorder Team 


• Requires urgent medical attention either through an urgent GP appointment or 


urgent visit to hospital emergency department 


 


If young person improves support them to continue to 


Thrive with 'Things that could help'  


 
If young person continues to struggle or is getting worse 


see support options in 'Getting More Help' pathway 


 


If young person improves, support them with a robust 


maintenance plan and signpost 'Things that could help'  


 
If young person continues to struggle or is getting worse 


see 'Getting More Help & Crisis Support' pathway 


 


Young person or 


parent speaks 


with teacher, 


youth worker, 


peer, GP etc 


 


 


 


 


Young person or 


parent speaks 


with teacher, 


youth worker, 


peer, GP etc 


 


 


 


 


Identify a lead 


professional and support 


young person with 


discharge plan actions. 



https://staging1.portsmouth.gov.uk/services/health-and-care/health/mental-wellbeing/mental-health-support-for-young-people/

https://www.beateatingdisorders.org.uk/

https://www.kooth.com/

https://www.annafreud.org/

https://www.youngminds.org.uk/support-us/join-the-movement/?gclid=CjwKCAjwvuGJBhB1EiwACU1AiW60Mua3ODaYHJDGnnnS3a7eneweqCbL2f2UHshMNZ61_xOGW6Yg6RoCaFkQAvD_BwE

https://play.google.com/store/books/details/NHS_South_Central_and_West_The_Little_Blue_Book_of?id=Sdg2EAAAQBAJ

https://books.apple.com/us/book/the-little-blue-book-of-sunshine/id1575367563?ls=1

https://www.solent.nhs.uk/our-services/services-listings/child-and-adolescent-mental-health-camhs-portsmouth/

https://www.solent.nhs.uk/our-services/services-listings/child-and-adolescent-mental-health-camhs-portsmouth/

https://www.solent.nhs.uk/our-services/services-listings/child-and-adolescent-mental-health-camhs-portsmouth/
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5 - 10 years of age Pathways Further guidance on all areas of concern can be found on the Portsmouth City Council website                       


 


Things that 
could help 


➢ The Anna Freud Centre for Children and Families and Young Minds provide a range of different types of support for children, young people, parents and their families.  


➢   The Little Blue Book of Sunshine has tips on how to deal with problems such as anxiety, stress, body image, relationships and anger. It is available for free from Google Play Store  and Apple Books  


 The impact on a young person Pathway 


Getting Advice 


• Anxiety that is short-term, noticeable but non-problematic. 


• Nervousness, irritability, impatience, sadness, feeling overwhelmed. 


• Avoidance of school, seeing friends or doing activities. 


• Tired, low energy, muscle tension, headaches. 


•  


Getting Help 


• Anxiety that is becoming problematic, appears out of context or 
disproportionate to the reason why they might be worrying. 


• Some episodes of panicking such as getting distressed, racing heart rate, 
quicker breathing, feeling dizzy or faint, vomiting, shaking. 


• Anger, withdrawal, pervasive sadness, hopelessness, poor concentration, 
increased fatigue, aches/ pains. 


 


Getting  
More Help 


• These anxieties or episodes of low mood/depression are severe and 
enduring. These cause significant distress to a young person and 
significantly disrupts daily coping such as school/college, socialising and 
self-care activities (e.g. sleeping, bathing, eating).  


• Regular episodes of panicking such as getting distressed, racing heart 
rate, quicker breathing, feeling dizzy or faint, vomiting, shaking. 


• Isolating self from friends and family, feeling hopeless about future. 


 


Getting 
Crisis Support 


• Intense emotional distress with a high risk to self and others - for 
example, the young person is verbalising a plan to harm themself or 
others and the family or network is not able to contain or manage the 
issue without urgent intervention. 


 


        Description of support services 


Schools Pastoral 


Support 


All primary schools have a named Mental Health Lead and within schools there is a range of pastoral support available.  Schools also work with other professionals in order to gain advice and guidance on how best to 


support children's social and emotional needs. These services may include the Portsmouth Educational Psychology Team, the Multi-Agency Behaviour Support Team and the Inclusion Outreach team.  Within many 


schools, pastoral support may be provided by Emotional Literacy Support Assistants  (ELSAs) ELSAs are teaching assistants in schools who have been trained by Educational Psychologists to work with children who are 


showing a wide range of emotional or social needs for example; anxiety, low self-esteem, problems with anger etc.  Through individual (and small group) support programmes ELSAs help children to develop their social 


and emotional skills. 


Mental Health Support 


Teams (MHST's) 


MHST deliver evidence based early interventions for children and young people with mild to moderate mental health problems. This includes 1:1 high/low intensity CBT work with parents and group work.  MHST are 


available in all primary schools across Portsmouth.  Young people/parents can speak to their school about making a referral to MHST. 


Child and Adolescent 


Mental Health Services 


(CAMHS) 


Specialist CAMHS deliver evidenced based treatment for mental health disorders. Can include medication and talking therapies on a 1-2-1, group or family basis.  


Available Mon - Fri: 09:00 - 17:00.  


Please contact: 0300 123 6632. 


 


• Share 'Things that could help' 


• Speak to school's pastoral 


support such as an Emotional 


Literacy Support Assistant 


 


If young person improves support them to continue to 


Thrive with 'Things that could help'  


 


If young person continues to struggle or is getting worse 


see support options in 'Getting Help' pathway 


 


• Speak to school's pastoral 


support such as an Emotional 


Literacy Support Assistant 


• School consult with MHST  
and refer if appropriate 


If young person improves support them to continue to 


Thrive with 'Things that could help'  


 


If young person continues to struggle or is getting worse 


see 'Getting More Help' pathway 


 


• School to consult with MHST 


and refer if appropriate  


• Referral to Specialist CAMHS 


If young person improves, support them with a robust 


maintenance plan and signpost 'Things that could help'  


 
If young person is in crisis see 


'Getting Crisis Support' pathway 


 


Young person or 


parent speaks 


with teacher, 


youth worker, 


peer, GP etc 


 


 


 Young person or 


parent speaks 


with teacher, 


youth worker, 


peer, GP etc 


 


 


 Young person or 


parent speaks 


with teacher, 


youth worker, 


peer, GP etc 


 


 


 • Any urgent concerns about a mental health problem use the NHS 111  online service at 


www.111.nhs.uk or call 111.   


• If the young person has injured themselves or taken an overdose or are in an 


emergency and their life is at risk, dial 999 or go to the nearest emergency department. 


Identify lead 


professional, step across 


to 'Getting More Help', 


support discharge plan. 


 



https://staging1.portsmouth.gov.uk/services/health-and-care/health/mental-wellbeing/mental-health-support-for-young-people/

https://www.annafreud.org/

https://www.youngminds.org.uk/support-us/join-the-movement/?gclid=CjwKCAjwvuGJBhB1EiwACU1AiW60Mua3ODaYHJDGnnnS3a7eneweqCbL2f2UHshMNZ61_xOGW6Yg6RoCaFkQAvD_BwE

https://play.google.com/store/books/details/NHS_South_Central_and_West_The_Little_Blue_Book_of?id=Sdg2EAAAQBAJ

https://books.apple.com/us/book/the-little-blue-book-of-sunshine/id1575367563?ls=1

https://portsmouthlocaloffer.org/services/educational-psychology-service/

https://tradedservices.portsmouth.gov.uk/Services/2240

https://portsmouthlocaloffer.org/services/inclusion-outreach-service/

https://portsmouthlocaloffer.org/information/emotional-literacy-support-assistants-meeting-childrens-wellbeing-needs/

https://www.portsmoutheducationpartnership.co.uk/inclusion/emotional-health-and-wellbeing/mental-health-support-teams/

https://www.portsmoutheducationpartnership.co.uk/inclusion/emotional-health-and-wellbeing/mental-health-support-teams/

https://www.solent.nhs.uk/our-services/services-listings/child-and-adolescent-mental-health-camhs-portsmouth/

https://portsmouthlocaloffer.org/information/emotional-literacy-support-assistants-meeting-childrens-wellbeing-needs/

https://portsmouthlocaloffer.org/information/emotional-literacy-support-assistants-meeting-childrens-wellbeing-needs/

https://portsmouthlocaloffer.org/information/emotional-literacy-support-assistants-meeting-childrens-wellbeing-needs/

https://portsmouthlocaloffer.org/information/emotional-literacy-support-assistants-meeting-childrens-wellbeing-needs/

https://www.portsmoutheducationpartnership.co.uk/inclusion/emotional-health-and-wellbeing/mental-health-support-teams/

https://www.portsmoutheducationpartnership.co.uk/inclusion/emotional-health-and-wellbeing/mental-health-support-teams/

https://www.solent.nhs.uk/our-services/services-listings/child-and-adolescent-mental-health-camhs-portsmouth/

https://111.nhs.uk/

http://www.111.nhs.uk/
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Delivery of specialist 1:1 and group interventions for 


children and young people in education settings 


 


COVID-19 has impacted on services and as a result many specialist services 


have adjusted their delivery models during their recovery. This note, created in 


partnership with specialist services, sets out expectations about how the 


delivery of their direct interventions for children and young people should be 


approached going forward. 


 


Full Access 


• Specialists, therapists, and other health professionals who support children 
and young people with special educational needs and disabilities (SEND), 
for example speech and language therapists, physiotherapists, 
occupational therapists, educational psychologists, and specialist teachers, 
should return to providing interventions as usual.  
 


• Education settings should welcome all specialist staff and facilitate their 
work with children and young people. 


 


• Following assessment, where appropriate digital technology can be used to 
support access or to offer screening. Interventions provided may be face-
to-face or virtual, depending on what is most suitable and beneficial for 
individual children and young people, but consideration must be given to 
accessibility and appropriateness of the use of digital technology. This 
should meet their individual needs and satisfy the provision set out in any 
Education, Health and Care plans (EHC plan). 
 


• Specialist staff may delegate the delivery of a particular intervention to 


another suitable practitioner such as a therapy or teaching assistant, 


agreed in consultation with school and college leaders. In such 


circumstances they must provide training, assess competence, and provide 


ongoing support, supervision and monitoring to enable this to happen 


safely and effectively. Responsibility for identifying goals and intervention 


plans remains with the individual specialist professional, who will review, 


progress and recommend amendments to any EHC plans at an agreed 


time interval.  







   
 


   
 


 


• Interventions may require observing young people undertaking a range of 
activities or situations to fully understand their needs. Where education 
settings have physical space capacity, access to a separate space for 
specific individual and small group work would be helpful for those children 
and young people whose needs would be best met in this environment.  
 


• As set out in the SEND Code of Practice the provision of specialist support 


must be protected for children and young people who have this support set 


out in their EHC plans. Where children and young people have to self-


isolate, specialist services, education settings and local authorities should 


work collaboratively to facilitate continued access to the services. This may 


include delivering services virtually in the family home or by 


coaching/training parents and carers to deliver specific interventions as 


deemed appropriate in any individual situation. 


 


Safety  


 


• Health and education providers should be supported by local partners to 
review and build on existing, bespoke risk assessments if necessary. This 
will allow the settings to consider any adaptations that they may need.  


 


• Health and education professionals should have consideration for advice 
and guidance published by Public Health England (PHE), the National 
Health Service England (NHSE), their employers, their professional 
bodies/trade unions, the Department for Education and the Health and 
Safety Executive (HSE).1  These are listed below. 
 


• Specialist staff will be aware of the most appropriate PPE for their role due 
to the variety of settings they work in, and the type of contact required for 
some assessments, interventions, and communication. The health and 
safety measures put in place by the setting should be followed, along with 
those of the individual specialist professionals’ respective employers. 


 


• Health professionals attending education settings may be following slightly 
different guidance from PHE if they are identified as a close contact of a 
positive case. This is because, as they work across multiple health, 
education, and care settings, they will come into contact with a wide variety 
of people, many of whom will be clinically extremely vulnerable.  


 


 
1 DfE: Health and safety responsibilities and duties for schools; DfE: COVID-19 guidance documents; 


PHE: COVID-19 guidance documents; HSE: Health and safety in education settings; PHE guidance for 


NHS staff following COVID-19 contact 


 



https://www.gov.uk/government/publications/safe-working-in-education-childcare-and-childrens-social-care/the-use-of-personal-protective-equipment-ppe-in-education-childcare-and-childrens-social-care-settings-including-for-aerosol-generating-procedure

https://www.gov.uk/government/publications/health-and-safety-advice-for-schools/responsibilities-and-duties-for-schools

https://www.gov.uk/coronavirus/education-and-childcare

https://www.gov.uk/government/collections/coronavirus-covid-19-list-of-guidance

https://www.hse.gov.uk/services/education/index.htm

https://www.england.nhs.uk/coronavirus/publication/updated-phe-guidance-on-nhs-staff-and-student-self-isolation-and-return-to-work-following-covid-19-contact/

https://www.england.nhs.uk/coronavirus/publication/updated-phe-guidance-on-nhs-staff-and-student-self-isolation-and-return-to-work-following-covid-19-contact/





   
 


   
 


 


Working with Families  


 


• Health and education providers and local authorities should actively 
engage with families to inform them about local services. They should work 
collaboratively with education settings and the local authority to identify 
needs and preferences for types of support. This should include ensuring 
they are aware of service availability, how interventions may be delivered, 
contact details and waiting times. They should link in with local parent carer 
forums who may be able to help write and distribute any communications.  


 


• Health and education providers should work collaboratively with any other 
organisations in supporting the child, young person, and the family, and 
work together to agree appropriate, individual treatment plans. They should 
ensure those with additional needs requiring individual specialist input have 
a programme in place.  


 


• Where it may be beneficial for the child or young person to have access to 
appropriate equipment or resources in the home as part of their individual 
programme, this should usually be provided where they are asked to 
deliver specialist individual programmes at home. 


 


• Different types of intervention will be appropriate at various times according 
to the child or young person’s needs and development. Specialist 
professionals work directly with children, young people, and indirectly 
through parents, carers, education staff and others. The most appropriate 
approach to meet the child or young person’s needs should be identified 
following an individualised assessment by an appropriately qualified 
professional.  
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