Curriculum Design:
Intent, Implementation and Impact

AKA Curriculum, Teaching, Outcomes

The new Ofsted framework for 2019

Curriculum, Curriculum, Curriculum!
We found that many schools were teaching to the test
and teaching a narrowed curriculum in pursuit of
league table outcomes, rather than thinking about the
careful sequencing of a broad range of knowledge and
skills. This was disappointing but unsurprising. We have
accepted that inspection itself is in part to blame. It has
played too great a role in intensifying performance data
rather than complementing it.

There are clearly some schools in our sample
where despite having strong progress scores, we
found their curriculum to be lacking.

It is a truism that what gets measured gets
done. English and mathematics are what are
measured in primary schools. It is hardly
surprising, then, that they get the most lesson
time and most curricular attention from
leaders.

“a primary school that fulfils the spirit as well
as the letter of the national curriculum,
across the full range of subjects, is already in
the right place with its curriculum.”

https://www.gov.uk/government/consultations/education-inspection-framework-2019-inspecting-the-substance-ofeducation/education-inspection-framework-2019-inspecting-the-substance-of-education

In modern foreign languages, many of the features of
successful curriculum design and implementation were
absent or limited due to the lack of subject specialists.

• a score of 5 means ‘this aspect of curriculum
underpins/is central to the school’s
work/embedded practice/may include examples
of exceptional curriculum’

• a score of 1 means ‘this aspect is absent in
curriculum design’

“There has been very limited inspection of
primary languages since the introduction of
the statutory requirement to teach a language
from the age of seven. If the subject is to be
taken seriously, primary languages must
feature more prominently in the Ofsted
inspection process from September 2019.”
Holmes, B. and Myles, F. (2019). White Paper: Primary
Languages Policy in England – The Way Forward. RiPL:
www.ripl.uk/policy/

We will better recognise those schools
in challenging circumstances that
focus on delivering a rich and
ambitious curriculum. At the same
time, when we see schools
excessively narrowing and gaming
performance data, we will reflect that
in their judgements.

Intent [Curriculum]
◼ leaders adopt or construct a curriculum that is ambitious and designed to give all learners,
particularly the most disadvantaged, the knowledge and cultural capital they need to succeed in
life
◼ the provider’s curriculum is coherently planned and sequenced towards cumulatively
sufficient knowledge and skills for future learning and employment
◼ the provider has the same academic, technical or vocational ambitions for almost all learners.
Where this is not practical – for example, for some learners with high levels of special educational
needs and/or disabilities – their curriculum is designed to be ambitious and to meet their needs
◼ learners study the full curriculum. Providers ensure this by teaching a full range of subjects
for as long as possible, ‘specialising’ only when necessary

https://www.gov.uk/government/publications/education-inspection-framework-draft-for-consultation

Implementation

[Teaching]

◼ teachers have good knowledge of the subject(s) and courses they teach. Leaders provide effective support for those teaching
outside their main areas of expertise
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◼ over the course of study, teaching is designed to help learners to remember in the long term the content they
have been taught and to integrate new knowledge into larger concepts
◼ teachers and leaders use assessment well, for example to help learners embed and use knowledge fluently or
to check understanding and inform teaching. Leaders understand the limitations of assessment and do not use it in a
way that creates unnecessary burdens for staff or learners
◼ teachers create an environment that allows the learner to focus on learning. The resources and materials that
teachers select – in a way that does not create unnecessary workload for staff – reflect the provider’s ambitious
intentions for the course of study and clearly support the intent of a coherently planned curriculum, sequenced towards
cumulatively sufficient knowledge and skills for future learning and employment
◼ a rigorous approach to the teaching of reading develops learners’ confidence and enjoyment in reading. At the early
stages of learning to read, reading materials are closely matched to learners’ phonics knowledge

Impact

[Outcomes]

◼ learners develop detailed knowledge and skills across the curriculum and, as a
result, achieve well. Where relevant, this is reflected in results from national tests
and examinations which meet government expectations, or in the qualifications
obtained
◼ learners are ready for the next stage of education, employment or training.
Where relevant, they gain qualifications that allow them to go on to destinations
that meet their interests, aspirations and the intention of their course of study. They
read widely and often, with fluency and comprehension.

What are the implications?
“We've recently been advised that our SoW should no
longer be topic based but grammar based. I'm in a
kerfuffle over this. Can anyone advise? Thanks”

What drives your curriculum planning?
▪ topics
▪ the ‘four skills’
▪ the text book
▪ the new GCSE /assessment
▪ grammatical progression and sequencing
▪ the concept of mastery
▪ language-learning theories
▪ engaging content
▪ vocabulary
▪ examination results
▪ practice seen in another school / online

Skills and knowledge
▪Skills
Skill is a performance built on what a person knows…
the ‘know-how’ in applying the ‘known’.
▪Knowledge
Knowledge is what you ‘know and know how to do’

What is language knowledge?
▪Phonics
▪Vocabulary
▪Grammar

Why teach phonics?
▪ Teaching phonics develops phonological decoding
▪ Without explicit phonics teaching, decoding may
be limited
▪ The ability to decode is associated positively with
motivation
▪ Decoding enables learners to access new
language autonomously and accurately
▪ Phonics teaching supports vocabulary learning,
which is key to making progress in language
learning
▪ The time spent on teaching phonics does not seem
to delay progress in other areas, i.e. reading
comprehension

https://ncelp.org/resources/resource-portal/

Teaching phonics
▪ Awareness-raising tasks
▪ Focus on specific sound-symbol correspondences (SSCs)
▪ Practice in connecting sounds to symbols (in isolation and
combination)
▪ Recognition in speech and writing
▪ Application of knowledge in read-aloud, segmentation and
transcription tasks (previously learnt and new words)
▪ Independent use when asking for meanings of new words,
sounding out in vocabulary learning
▪ Formal and informal assessment
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Sample French phonics activities - Listening
1. Listen carefully to the following words and tick ‘u’ or ‘ou’
depending on the sound you hear.
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à Liège
à St Malo

il gèle

à Perigueux

il fait mauvais

à Blois
à Selles

il fait beau

à Beauvais

il fait chaud

à Pau

à Gent
à St Gervais

il fait froid
et il pleut

à Montrichard
à Paris plage
dans le nord
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Vocabulary
Vocabulary to be taught should be informed by frequency
of occurrence in the language, and special attention should
be paid to common verbs in the early stages... A
consequence of not attending to frequency of occurrence in
vocabulary choice is pupils realising that they cannot say or
understand basic things in the language.
Anon. 2016. Modern Foreign Languages Pedagogy Review. A review of modern foreign languages
teaching practice in key stage 3 and key stage 4. (Chair: Ian Bauckham). Teaching Schools Council.

What does research tell us?
▪ Why is vocabulary important?
▪ How many words do learners need to know?
▪ What does it mean to know a word?
▪ Which words do learners need to know?
▪ How can they best learn the words?

▪ What do we do about different rates of learning?

Vocabulary in numbers…
If this is the answer, …?
ANSWERS

What is…

1.
2.
3.
4.
5.
6.
7.

a) …the lexical frequency ranking of the verb SER in Spanish?
b) …the expected size of vocabulary needed to function
adequately at CEFR Threshold B1 level?
c) …the number of new words learners might be expected to learn
on average each lesson?
d) …the lexical coverage needed for comfortable comprehension of
a text?
e) …the lexical frequency ranking of the verb SEIN in German?
f) …the number of words on the AQA Spanish Higher Minimal Core
Vocabulary list?
g) …the lexical frequency ranking of the noun POULET in French?
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Which words? Vocabulary lists
Spanish Higher GCSE
specification –
1772 words

algo [110]
vivir [142]
gustar [163]
tipo [168]
ejemplo [187]
pequeño [202]
escuchar [281]
muerte [294]

Top 2000 words –
frequency list

Word families

How did Ana say she was feeling?
Why was Ana depressed about being 27 years old? Give two reasons.
What had Ana read about love?
Q5. AQA GCSE Higher Spanish Reading 2018

En la ciudad [in town]
Word

Frequency ranking

Part of speech

1

la plaza

806

noun

2

la iglesia

437

noun

3

el teatro

605

noun

4

ser

7

verb

5

grande

66

adjective

6

pequeño/a

202

adjective

7

estar

21

verb

8

cerca (de)

1042

adverb

9

lejos (de)

833

adverb

10

el museo

1114

noun

Grammar in FL
Key recommendations
▪ Provide an explicit but succinct description of the grammatical
feature to be taught
▪ Provide practice of the grammar point in ‘input language’
(reading / listening)
▪ Provide practice in productive use of the features being taught
▪ Practice productive use in free writing and speech in a range of
contexts
▪ Utilise standard grammatical terminology
▪ Build on knowledge developed at key stage 2

Practice of the grammar point in ‘input language’
Example: French 1st person present versus past tense with avoir (je vs. j’ai)
Listen to these people talking about what they normally do at the weekend and what they did
last weekend. You will hear each sentence twice.
You will hear the whole sentence but the only clue is
whether you hear “je” (something happens regularly) or
“j’ai” (past).
1. Normalement
2. Normalement
3. Normalement
4. Normalement
5. Normalement

Le weekend dernier
Le weekend dernier
Le weekend dernier
Le weekend dernier
Le weekend dernier
(Marsden, 2006)

Removed temporal adverb
and
kept main verb constant
(no phonemic difference
between present tense and
past participle, e.g. fais vs. fait)
→ Use presence/absence of
auxiliary and connect to
meaning to identify the tense

Feed ONE robot or
ALL of the robots?

Practising present tense 1st person singular/plural verb
endings in French
• High accuracy when pronoun is present
• Drop in accuracy when pronoun is removed
• Increase in accuracy when attention is on the verb ending

Using anticipation to make gender ‘task essential’!
You are at the supermarket with your dad.
Fetch the items your dad asks for.
It’s quite noisy in the supermarket,
so it’s hard to hear what your dad is saying.
Two items will appear each time.
Decide which item your dad asked for and race to fetch
it.
Watch out!
If you fetch the wrong item you will get a time penalty!

Using anticipation to make gender task essential!

Hmmm,
le chocolat ou la glace.
Trouves le ……..…,
s’il te plait.
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What does an excellent languages
curriculum look like?
▪ a planned approach to teaching and embedding the sound-writing
relationship
▪ a carefully selected core vocabulary (including verbs), based on
frequency of use
▪ a clear, progressive, sequenced teaching of grammar, including the
chance to process input for meaning
▪ frequent, planned opportunities for recall, repetition, reuse in a variety
of contexts leading over time to mastery
▪ opportunities to encounter and practise language in engaging contexts,
with a particular focus on cultural knowledge
▪ a maximal approach to integrating both receptive and productive
modes of language use (i.e. the four ‘skills’)

